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INTRODUCTIO:N 
INTRODUCTION 
There has perhaps been no single achievement in the 
whole realm of education quite equal to that of teaching 
a deaf child who may never have heard a spoken word, or 
who is unable to hea 1 his own voice, to interpret speech through lip reading. 
Fundamentally, the totally-deaf child has the same facul-
ties as the hearing child, except that he lacks the sense of 
hearing. The deaf child needs, therefore, the same general 
type of education as the hearing child. BUt there is a great 
difference in the means to be used for its accomplishment. 
In the Worcester School for the Deaf in which the writer 
is the teacher of a nursery class, the "synthetic" or natural 
method of speech teaching 2 is used as the means of instruction. 
This method, originated by Mary c. New3 is patterned as nearly 
as possible after the method by which hearing children acquire 
understanding and use of language. It is based on the philos-
ophy that the first five years of a child's life are the most 
formative. Psychologists maintain that a greater amount of 
mental growth takes place between birth and five years of age 
than at any other time during the life of a human being. 
1 Frampton, Merle E. and Rowell, Hugh Grant; Education 
of the Handicapped. Yonkers: World Book Company, 1939. P.206. 
2 Haycock, G. Sibley, The Teaching or s1eech. Washington, , D. c. : · The Volta Bureau, American Edition, 942. p. 275. 
3 New Mary c., "Speech for the Young Deaf Child," The 
Volta Review, 42: 654, October, 1940. -
Spoken language is considered to be the greatest stimulus to 
mental growth. Because the deaf child do e s not h ea r the 
speech of others, he cannot acquire speech for himself without 
special training, since speech is acquired through hearing and 
imitating the spe ech of others. Thus the deaf child is de-
prived of the greatest stimulus to mental growth. He does not 
understand anything that is said to hi m, having no assoc-iation 
between objects, words, and actions. He does not know the 
name of any object or the word signifying the most common 
action. He cannot think in terms of images and sensations. 
He knows when he is sick, tired, or hungry, but he does not 
know or understand the words describing or naming these con-
ditions. He must be taught with infinite patience the lan-
guage for even the commonest things. 
The traditional method of teaching speech in schools for 
the deaf is the "element" method. 1 By this method, children 
are taught isolated speech sounds, including the vowels, con-
sonants, and diphthongs. After the child has mastered these 
sounds, they are combined into words. The natural or 
"synthetic" method is the newer approach to teaching speech. 
In this method,~he child is encouraged to try to pronounce 
whole words and to use them for self-expr e ssion purposes before 
the phonetic elements of which words are composed have been 
taught. 
· 1 op. cit., Haycock, P• 271 
2 
It is believed that all or nearly all of the English 
speech sounds can be brought into action and fixed in the 
speech patt erns of deaf children throu gh their initial 
introductions 1in a complete''word-with-meaning" approach to the child. 
The teacher saturates the mind of the child with natural lan-
gµage patterns through lip reading and silent reading, through 
whatever hearing is present and through the sense of touch. 
The acquisition of language by the deaf child is a tediou 
process. Language teaching must be kept as vital as possible. 
It must never be allowed to become artificial. The vocabulary 
to be taught must be decided upon and every means of enrich-
ment of this vocabulary must be utilized. A great deal has 
been written about the enrichment of noun meanings but not 
much has been said about the enrichment of verb meanings. Yet 
the verb is the heart of the sentance. Dahling.in his studies 
in reading, states that if we teach children verbs, we need 
not worry about nouns. He says that no matter where you are 
circumstances in which you are, determine your choice of 
nouns. If we are at a farm, we use the nouns~, . .£.2!_, horse, 
animals,~, tractor, orchard,etc. In a classroom or in a 
home, we use entirely different sets of nouns but our v.erbs 
remain the same. 
Commenting on Dahling's statement, Dr. Olive Wh11den, 2 
1 op. cit., Haycock, P• 278 
2 Whildin, Olive A.,"Language for the Younger Deaf Child 
in the School, in the home'i The Volta Review, 42:647 
October, 1940. 
3 
Supervisor of Special Education, Ba lti mor e , Maryland, says: 
I think th e obs ervation Dahling made with regard to 
verbs is an important one for us to remember and one we 
should take account of in planning language work. Of 
course, we know that we have to teach little deaf childr 
nouns as well as verbs. They ar e not going to get nouns 
out of the air. Nouns have to be taught, but teach the 
voca bulary in a situation, not as isolated words----.The 
mind works better, it retains more, when it can associate 
given words with a given situation. 
Since the writer has been teaching pre-school deaf chil~ 
dren, she has realized how important an understanding of" verb 
meanings is to the deaf child. Scarcely can a statement be 
made, a direction given nor a sentence read without the use of 
a verb. Each verb has more than one concept and a verb is not 
taught until the various concepts have been developed. Be-
cause the deaf child knows that to run means to move his legs 
quickly, he does not know that a horse can~; that a train 
~ from lMorcester to Boston; that his watch runs; that vines 
~ along the side of a wall; that blood runs from a cut; that 
' his nose~; that the color of h is blouse~ when it was 
washed; that shelves~ along the wall; that the brook~ 
through the field; that silk stoc kin gs oft en ~;that the 
water is running when the raucet is open; etc. 
Therefore, the purpose of this study is to dev elop teach-
ing materials to make more meaningful certain verb concepts 
for the pr e -school deaf child. 
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CHAPTER I
SOME REPORTED RESEARCH AND RELATED LITERATURE 
CHAPTER I 
SOME REPORTED RESEARCH AND RELATED LPr ERATURE 
Pugh 1 has said: 
There can be no real comprehension of reading mate-
rial without an understanding of at least a majority of 
the words used. Accuracy of thinking depends to a large 
extent upon the clarity and exactness with which one 
understands the significant meanings of words. Since we 
know that an adequate vocabulary is a serious weakness 
among deaf children, this is one phase of reading which 
should be attacked consistently, persistently, and co-
operatively throughout every class. 
When a teacher of the deaf accepts the statements above 
as true facts, it becomes her duty to decide what constitutes 
an adequate vocabulary for the children in her class and to 
plan a program of constant expansion ct' a meaningful vocabu-
lary. 
There are two possible methods of' class ifying vocabula-
ries: the one using the total number of words used, and the 
other the number of different words used. Most of the vocabu-
lary investigators have tried to determine the total number of I 
words used by hearing persons and attempted to arrive at lists I 
of their most frequently used words. There have been no 
attempts made by investigators to determine the total number 
I 
I 
I 
I 
- I 
of words used by deaf children or to arrive at a list of their / 
most frequently used words. 
1 Pugh., Gladys S., "Teaching Reading to the Deaf," 
American Annals of the Deaf, 90: 184-185, March, 1945. 
5 
Two very different studies concernin g the voca bulary of 
deaf · children were made by Gron · l and Reay. 2 Groff' s study 
was not a study of the understanding, the speaking or the 
writing vocabulary of deaf children. Hers was a study of the 
different word lists used in teaching first-year deaf pupils 
in 64 public residential schools for the deaf and 117 public 
day schools for the deaf in the United States. Groff request-
ed each school to compile, and send the list of words taught 
to deaf children during their first year in the school. 
Reay•s study was made to determine: (l} how deaf and 
hearing ch ildren are different in regard to and use of nouns 
and verbs l2) what is the retardation of deaf children in the . 
use of verbs and nouns (3) what are some of the qualitative 
differences between deaf and hearing children in the use of 
verbs and nouns. He compared 3U3 compositions which were 
written by deaf children from 3 different public residential 
schools for the deaf with 821 compositions written by hearing 
children from public schools. The ·two groups were comparable 
educationally. The composition was based on a story of a 
movie film of a very simple nature. Only the verbs and nouns 
used in these compositions were recorded. His significant 
1 Groff, M. L., "An Analysis of the First-year Vocabu-
laries of the Public Residental Schools for the Deaf in the 
United States," American Annals of the Deaf, 1932-1934, 77: 
304-314; 78: 120-131, 419-427; 79: 147-160. 
2 Reay, Edward w., "A Comparison Between Deaf and Hear-
ing Children in Regard to the Use of Verbs and Nouns in 
Compositions Describing a Short Motion Picture Story," 
American Amals of the Deaf, 91: 454-491, November, 1946. 
6 
findings were: 
(a) There are differences between deaf and hearing 
children in the verbs and nouns t hey use to describe a 
short motion picture story. 
(bJ The number of differ ent verbs used is less for deaf 
children than for hearing childr en of the same age and 
this differe nce increases with age. 
(c ) The number of different nouns used i ~ ab out the 
same for deaf and hearing children and remains so 
throu ghout the various age levels. 
ld) Deaf childr en are more like each other i n t h e use 
of verbs and nouns than hearing children. 
( e ) The number of nouns which showed reliable diff ·er-
ences in favor of t he hearing children 
(f ) About t he same number of v erbs sho wed reliable 
differences in favor of the deaf children as the number 
of verbs whic h sho wed reliable differ enc es in favor of 
the hearing children 
(gJ Approximat ely 60 per ce nt of the number of v e rbs 
and nouns whose frequ ency was so great that a signifi-
cant difference could have appeared showed significant 
differences. 
(h} The verbs and nouns which are used significantly 
more by the deaf children are more widel y occurring than 
the verbs and nouns which are used si gni i ican~ly more 
by the hearing children. 
( i ) 'I'he vocabulary of deaf children beco mes more unliKe 
that of he aring children as th ey grow older. 
'rhe most recent vocabular y study pertaining to deaf 
children was made by Fitzgerald. 1 She suggested a program of 
vocabulary enrichment based on units and included in her stud 
examples of techniques and lists of words that are related or 
classified along so me particular pat t ern. She says: 
As the child's vocabulary grows in numbe r of words, 
it should also be expa nded to include variabilities in 
meanings. After a child has learned a word for a given 
concept, several synonyms or near~synonyms for it may 
be taught over a period of time--an example of semantic 
1 Fitzgerald, Margaret H., "Vocabulary Develop ment for 
Acoustically Handicappe d Ch ildren." American Annals of the 
Deaf, 24: 409-449, Novet!!b1er , 1949 
7 
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variations in words iB contained in such words as look, 
watch, ~, st are, glance, notice and observe. tl'fuile 
all of these words denote the act of seeing, each one 
has a specific connotation which determines its proper 
use. There is, for example, a wide difference in 
casually seeing someone, staring at him, watching him, 
or glancing at him~ Such variations in meanings can be 
taught only in context. 
The newest trend in teaching reading to deaf children 
is to pattern the methods used after those used to teach 
hearing children. In the methods used to teach hearing 
children, vocabulary development is recognized as one of the 
specific skills. Du:i:rell1 says in speaking of single word 
difficulties among hearing children: 
I 
. I 
11 
Difficulties with individual words constitute a chief 
handicap of poor readers. Words outside the reader's , 
experience--unfamiliar words for which he has no mean- I 
ing--cause serious difficulty in comprehension and inter-
pretation at any level. · 
9 Miller~ points out that vocabulary deficiency is one 
major cause of low reading comprehension scores, and that a 
student's vocabulary increases ultimately his standing in 
11 all subjects. 
I 
ii 
'i Through an investigation of various word studies a 
I· 
general conclusion is made that vocabulary i mprovement 
should be planned as a definite phase of the language arts 
1 Durrell, Donald., Improvement of Basic Reading 
Abilities. Youkers: World Book Company, 1940. p. 162. 
2 Miller, Ward s., "A Plan for Teaching Vocabulary'; 
The English Journal, 27: PP• 566-73, September, 1938. 
--r--- -
11 
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I 
program. A study by Gray and Holmes 1 showed definitely that 
vocabulary growth was significantly greater in the case of 
pupils who received specific guidance in the meaning and use 
of new words than those to whom no such specific training 
was given. 
Pugh 2 states in speaking of special emphasis on 
specific re~ding disabilities of deaf pupils: 
Vocabulary and sentence meaning may be considered 
basic for practically all other phases of reading, and 
yet in these two fundamental skills, the deaf have re-
vealed the greatest retardation. 
She believes that vocabulary developme nt should be regarded 
as a distinct phase of teaching not only in the early grades, 
but throughout the child's school experience. Her studies 
on the reading abilities of acoustically handicapped 
children revealed that the younger children showed rela-
tively less retard ation than the older deaf children on 
various parts of the Iowa Silent Reading Test. Her findings 
obtained from the Durrell-Sullivan Reading Achievement Tests 
showed that the younger acoustically handicapped pupils or 
pupils who had been in school a fewer number of years were 
less retarded than the older pupils who had been in school 
longer. 
1 Gray, Williams., and Holmes, Eleanor. The Develop-
ment pf Meaning Vocabularies in Reading. Chicago: Universi 
of Chicago Press, 1938. 
2 Pugh, Gladys s., "Summaries from 'Appraisal of the 
Silent Reading Abilities of Acoustically Handicapped 
Children.•" American Annals of the Deaf, 91: 331-349. 
September, 1946. - - -
~-- -=--~--- === 
Pugh 1 says: 
These findings indicate a lag in reading ability, 
including vocabulary expansion, which appears as the 
child's interest and experiences broaden and become 
more complex and his reading in content subjects be-
comes more difficult. Specific and systematic vocabu-
lary training should., therefore., constitute one of the 
remedial measures for this lag. 
A program of systematic vocabulary training for:i;re-
school deaf children would necessitate the esta blishment of 
a basic list of words. This list could be established on 
the basis of studies made to determine which words preschool 
hearing children understand;and use and the frequency with · 
which they are understood and used. 
The literature of this field has been b rought together 
by various authors. The Twenty~eighth YearboOl{ of the Ii -
National Society for the Study of Education (1929) 2 in cludes 
abstracts of 123 published studies on la nguage development 
in preschool childr en and 20 researches in progress at that 
time. Most of the early studies were chiefly concerned with 
the acquis:ition of vocabulary. Much of the material is of 
little scientific merit as it is subject to the unreliability 
of parents• reports. 
Studies made in the past twenty years on large numbers 
of children have employed scientific control and a remarkable 
1 Ibid., p. 346. 
2. Twenty-eighth Yearbook of the National Society for 
the Study of Education. "Pre-school and Parental Education. 11 ' 
Bloo~ington., Illinois: Public School Publishing co., 1929. 
Part II. Res ·earch and Method. Studies in Language Develop-
ment PP• 495-563. 
I 
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degree of uniformity emerges from these researc h projects 
regarding most of the important developmental sequences and 
group differences. 1 Scientific methods take t he form of' 
observational studies, tests, and experiments. 
Smith 2 standardized a vocabulary test for pre-school 
ch ildren on 273 children ranging in age f'rom eight months to 
six years. She found that: 
The average number of words in children's vocabu-
laries increases from Oat eight months to about 2500 
words at six years. ThS most significant factor in in-
crease of vocabulary is that of mental age. Girls are 
likely to begin the acquisition of a vocabulary at an 
earlier age than boys,l:ut the sex f'actor is not im-
portant after three years of age. It is probable that 
children of a higher social class have larger vocabu-
laries tha n children of a lower social class even when 
mental ability is equal. 
The Child Study Committee of the International Kinder-
garten Union 3 made a study of the vocabulary of children 
before entering the first grade. A list of 2500 words is 
presented. To date, this is the only published vocabulary 
list for this age level. 
Hodgkins 4 recorded the spoken vocabulary of the children 
1 McCarthy, Dorothy, "Language Development in Children 1! 
Manual .2£ Child Psychology. Edited by Leonard Carimichal. 
New York: Jobn Wiley and Sons, Inc., 1946. PP• 476-569. 
2 . Smith, Madorah, E., 11An Investigation of the Develop-
ment of the Sentence and the Extent of Vocabulary in Young 
Children." University of Iowa Studies, Vol.III, No.5,May,1923 
3 The Child Study Committee of the International 
Kindergarten Union, M. D. Horn, chairman, A Studv of the 
Vocabulary of Children Before Entering First Grade-.- -
Baltimore, Wflliams and Wilkins. 1928. 36 pp. 
4 Hodgkins, Alma Matson MacKinnon, "The Tabulation of 
the Spontaneous Speaking Vocabulary of 162 Two to Five Year 
Old Children in a Nurser School." Unpublished Master's 
as.is... R. u. _s o d a. ion Boston Mass. 1947. 
:ii 
in her nursery school. At one time, for a period of 
several months, one person was assigned primarily to this 
particular task. Some of the pa rents recorded conversation 
that took plac e at home. The children ranged in ages from 
two years a nd three months to four years and nine mont h s as 
the time of enrollment. The words comprising the conversa-
tions as recorded were tabulated according to the age of the 
child. The number of running words tabulated was 207,956 
and the number of individual words wa s 2,792. Comparisons 
were made with existing lists, pri n cipally the r.K.u. list 
an d it was concluded t hat the language of children from two 
to five years is far from bei ng established. With the pro-
cess of mastering pronunciation at hand, they make mistakes 
in grannnar and lack essential words they will need to learn 
later. 
Mahoney 1 analyzed the data obtained from the Hodgkins 
study for (1) sentence structure (2) length of sentence and 
(3) parts of speech. In the analysis for parts of speech, 
verbs, pronouns and nouns were found to be in greater usage 
than the remaining parts of sp e ech. The entire vocabulary 
analyzed in the four to five year old group contained 28,849 
words, distributed among the differ ent parts of speech as 
follows: verbs, 25 percent; pronouns, 21 percent; nouns, 
I Mahoney, Margaret v., "An Analysis of Sentence 
Construction a nd Parts of Speech of 4 and 5 Year Old 
Children." Unpublished Master's Thesis, Boston Universit y , 
School of Education Boston Mass. 1948. 
:12 
18 percent; adjectives, 16 percent; adverbs, 11 percent; 
prepositions, 5 perce nt; conjunctions, 2 perce nt;and inter-
jections, 2 perce nt. 
Dr. McCarthy 1 investigated t he samples of the running 
conversation of 140 pre-school children, selected to give a 
random sampling of the population. She selected t wenty chil-
dren at each of seven age levels of 18, 24, 30, 36, 42, 48, 
and 54 months. Fifty consecutive verbal responses were 
recorded for each child exactly as they sounded to the re-
corder. The responses were analyzed to determine the func-
tion of language in the child's life, the changes in the 
le ngth of sentences, the complexity of sentence structure, 
and the proportion of the various parts of speech. In her 
analysis of the parts of speech, she found: 
The percentage of nouns, which is 50 percent of 
t h e total number of words used by t he ei ghteen-l:Jlonths-
old children, decreases in relative amount s to about 
19 percent. The ver bs on t h e other hand, increase from 
14 percent to 25 percent in the age range. Adjectives 
almost double in the p roportions of the total number of 
words that they make up, as we go fro m eighteen to 
fifty-four months. Adverbs show no consistent tendency 
with increase in age, and they never exceed 9 percent 
of the total number of words used. Pronouns renresent 
about 10 percent of the total number of words used by 
t he eig hteen-months-old children, and they increase to 
approximatel y 20 p ercent of the words used by the 
fifty-four- months-old children. Prepositions do not 
appear at all at the youngest level, but increase with 
age from about 3 percent at two years to about 7 per-
cent among the older children. Conju nctions appear 
late, and althou gh they show ast a~a dy increase with age 
1. McCarthy, Dorothea A., The Language Develop ment 
of t h e Preschool Child, Minn eapolis: The University of 
Minnesota Press. 1930 pp. 1-174. 
1.3 
th ey never equal mor e than 4 percent of t h e tot a l number 
of words. Int erjections d?cre a se with a ge from 16 .pe r-
c ent of the words of t h e boys eighteen months old to 
less thah 1 percent among the children of fifty-four 
months. 
Mildred Groht 1 has said, 
In spite of the se emin gly insurmounta ble diffi-
culties facing those whose aim it is to develop in the 
de af a lan guage s ·ense, a feeling for natural expression, 
and the a bility to express themselves clearly and well, 
it is possible to approxi mate the English work in our 
elementary schools, a nd, in many instances, mak e our 
deaf children love language, enjoy it, and use it as a 
hap py way of maki ng their thou ghts known to others-----
--- - -Comprehension of lan gua ge must come before the 
te aching of it. This compr ehension should be acqui r ed 
throu gh general lip reading--a great deal of general or 
incidental lip reading. 
Research has shown need for ad ditional help for deaf 
children in developing compr 'ehension of language. It has 
shown, to o , that verbs constitute the greatest percent of the 
total vrords used by the hearing child between four and five 
years of age. Therefore, this s t udy is an attempt to develop 
teaching materials to be used in increasing knowledge of verb 
concepts. 
1 Groht, Mildred A., "Th e Teaching of Language," The 
Volta Review, 48: 672-679. November, 1946. 
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CHAPTER II 
PLAN OF STUDY 
PART I 
==-.~----== 
1, 
CHAPTER II 
THE PLAN OF THE STUDY 
In order to establish a basic list of verbs to be 
taught for compr ehension to pre-scho ol deaf children, it was 
deemed necessary to investigate (1) word lists established 
for hearing chi~dren of pre-school and primary ages. These 
included The Boston Unive rs ity Educatio nal Clinic word List 11 
I (Pre-Primer I, Pre-Primer II and Primer), a Reading Vocabu-
lary for the Primary Grades by Gates 1 and the I. K. u. Word 
List; 2 ( 2) ·lists of words taught during the first years in 
schools for the deaf. The Clarke Schoo l for the Deaf Outline 
of First Year's work the Ontario School 'for the Deaf Junior 
School Course · of Study and the Minnesota School for the Deaf ;/ 
Vocabulary Teaching Guide--First 600 words 3 were investigated 
for this purpose. 
for the deaf and the ve 'rbs among the first 500 words on the 
The present tense of the verbs on the lists from schools 
!I 
lists for hearing children were arranged in alphabetical I, 
11 
order and each list was then checl-ced against the alphabetical Ii 
1i sting, If any tense of a verb a pp eared on a 1i st , the I; 
11 
1 Gates, Arthur r., A Reading Vocabulary £2!:_ the Primazy 
Grades, New York: Bureau of Publications, Teach ers College I 
Columbia University, 1935, 29pp. I; 
2 Child Study Committee of the International Kinder-
garten Union, M. D. Hor n , chairman, ! Study of~ vocabula- ' 
ry of Children Entering First Grade, Baltimore: W'illiams 1 
and Wilk .ins, 1928, 36 PP• . 11 . 11 
3. Laurits en, Wesley, A Vocabulary Teaching Guide 
The Oonventionweekly Bulletin, 5: 27-29, 37. 
:15 
I, 
1: 
,/ 
I 
II 
i 
I 
prese nt tense of that verb was used in the alphabetical list- ' 
listing. These verbs were included because the established 
list is to be used merely for developing comprehension of 
verb concepts and the fact that any tense of a verb appeare~ 
on a list would seem to - indicate that at least one concept 
of that verb had been developed. 
All of the verbs on the B. u. List are .among the first 
500 words on both the r. K. u. and the Gates lists except 
read which is in the second 500 words on the r. K. u. List 
and sing and thank which are in the second 500 words on the 
II 
11 
11 
II 
Ii 
1i 
II 
Gates List. All of the verbs except~ and .£2-.ll are on the I 
lists used in schools for the deaf. So it was decided to 
use the Boston University List as the established list. 
After the . list was established., each verb was looked up 
in the Thorndike Century Junior Dictionary 1 , the dictionary 
used in the primary classes at th e sch ool in which the writer 
is a teacher. In some instances a word was found to have 
noun meanings as well as verb meanings. Only the verb mean-
ings were recorded. 
With the various verbs and their meanings in mind, an 
investigation was made of the available pre-school and 
primary dictionaries to find out which verbs were illustrate 
and to .see if the illustrations were meaningful enough to be 
1 Thorndike, E. 
Revised Edition, New 
940 PP• . 
L., Thor ~n ike Century . Junior Dictionary ! 
York: Scott, Foresman _and Company, 1942.1 
16 
I! 
I! 
I 
l1 
I 
Ill 
I 
1' 
I 
used as the single means of enrichment of the verb concepts. 
A complete listing of these verbs was made and is included 
later in this chapter. It was found that these dictionaries 
were inadequate for this purpose but could be used as one 
means of enrichment. 
The writer had a collection of hundreds of pictures cut 
from books and magazines over a period of three years. These 
were sorted alphabetically according to the verbs which they 
illustrated. All of the pictures taken from readin g readi-
ness booJrn, pre-primers and any other books to which the 
children might have access in school were eliminated be-
cause thes e concepts would probably be developed through lip-
reading or silent reading regardless of this study. After 
the pictures were sorted alphabetically, those representing 
I 
co ncepts of v.erbs on the established list were removed and I 
placed in separate files under individual verb headings. I 
The pictures for each verb were then filed according to con-
I 
cepts. From three to five sentences were written to d e - II 
velop the concept illust .rated in each picture. These 
sentences with the pictures are used for lip reading only, 1, 
with the intention of developing in the children• s minds , the i: 
comprehension that each verb has many and varied meanings. 
These sentences are included in a later chapter and it seems 
possible that spoken and written language will have much 
more meaning and will be used to a greater extent by the 
dear child when he understands these concepts. 
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I 
II 
I, 1-8 
Each verb is taught separately as the need for it arises. fl 
All meanings of a verb are not presented at one time. The / 
various concepts involved in a verb are developed over a 
long period and evolve with the children's experience and 
1 int er est s. 
A chart with the singular form of the present ~ense of 
the verb printed at the top is placed on the floor. These 
charts are ca rdboard advertisements with st ands on the back. 
They are covered by clipping wrapping paper ov er them. The 
charts have the advantages of: 
1. being lo w enou gh and stead y enough so that the 
children can paste t h e pict ures on them; 
2. being stood on the floor where t h e children can 
easily and constantly refer to them; 
3. being in constant view to be used when necessary 
for recall of the verb concepts; and 
4. the possi blity of removin g th e wrappin g paper and 
using the same chart for another verb. 
A second chart contains the past, present and future 
tenses of the verb and is hung above the picture chart. 
As the teacher shows a picture and reads a sentence, she 
points to the printed form of the tense used. After all of 
the sentences have been read, the picture is placed on the 
chart with cellulose tape. This makes it possible to remove 
the pictures for use with another class of children. 
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ALPHABETIC AL LI ~:,TI NG OF V ERBS ON THE VARI OUS LI STS 
{continued) 
Verb Gates I.K.U. Clarke Ontario Minnesota B.U. 
clean ·:f ~-- .,J-
climb ➔~ -~ 
close 
* 
1"' ➔t-
color 
* * 
.,n .. ~~ .~ .. 
comb {I-
come 
* * * * * 
--~ 
cook 
* * 
cough -~--
count 
* 
-:} 
cry .. ~
* 
➔f- -
cut ~} 
* 
➔E-
* 
-~ 
da nce 
* 
die 
dig 
* 
disobey 
* 
do -:{, 
* 
-~ 
* * 
~~ 
draw -~--
* 
J,E, 
dream 
* 
dress 
* 
-~ 
drink -}r 
* 
➔(--
* 
drive ~-
dry -!~ 
dust 
* 
ALPHABETICAL LI STI NG OF VERBS UN THE VARIOUS LISTS 
am 
answer 
ask 
bark 
beat 
become 
begin 
believe 
blow 
bounce 
bow 
break 
bring . 
brush 
build 
burn 
buy 
call 
can 
carry 
catch 
cha,se 
change 
clap 
I I Gates 
* 
* 
* 
* 
* 
* 
* 
* 
* 
r.x.u. 
* 
* 
* 
* 
* 
* 
* 
* 
Clarke , Ontario ,Minnesota 1 
* * 
* 
* 
* 
* 
* 
* * 
* 
* 
* 
* 
* 
* 
* 
lli.Q. 
* 
* 
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ALPHA BETIC AL Li tJT ING OF' VERBS ON THE VARI OUS LI 8TS 
(continued) 
Verb Gates r. K.u. Clar k e Ontario Minnesota B.U. 
eat 
* * 
* -ll- --~ 
fall -~ ~I- -:i- -:t- --~-
feed --~ 
feel -:t- . -:i-
fill *' 
-~-
find -:i- -:t- ~~ -:!- * * 
fi nish * 
fish -:t-
fix ~~ 
fly -?(" {r 
for get * ~-
get ·~-- * ·~ * * 
·:!-
give 
·* 
~} .. ~ -)~ ?;" 
go -:t- -~· ·:!- i ~ -~- * 
grow ·U· 11- -ii- -:t-
guess -:i- ·:I- ·:I-
hang * 
have ~- -:i- ~ .. ~-- * * 
hear 
* * 
-~ -:i- -:t-
help 
* 
~~ 
* 
-}{• -:i-
* 
hide -:i- -~ ~-
hit 
* * 
hold 
* * * * * 
---
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ALPHABETICAL LISTING OF V ERBS ON THE VARIOUS LISTS 
(continued) 
~ Gates I.K.U. Clarke Ontario Minnesota B. u • 
hop 
·* 
·:t- .. ~
hope ·~-
hurt -~~ * 
jump ~t- ~~ --~~ * ·:t- -)(-
k:eep ·:t- ·:t- ~~ 
kiss ·:t-
knock * 
know Ii ·:t- ·~ * ·:t- * 
laugh ;~ ~.~ ·* 
lay ~} * * 
learn --~C. 
leave J,{-
* 
let 
* 
.. ::
* 
light ·:t-
like *' * 
{~ 
* * 
live ·:C- --~ * * 
loan --~ 
look 
* 
·:t- ·:t-
·* 
·:t-
* 
lose -:} 
love 
* * 
make 
* 
·:t- ·:f- * 
-:t-
* 
mean --~ 
meet 
* * 
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ALPHABETIC AL LISTING OF V ERBS ON THE VARIOUS LISTS 
(continued) 
-
~ Gates I.K.U. Clarke Ontario Minnesota B.U. 
-
milk * •r.-
miss * 
move 
* 
-ll-
name 
* 
need 
open ·:I- -ll- ·:t- * .. ~-
.. ;:.. 
paint 
* 
{!-
* 
pass ·* 
paste * * 
pay .. :! .. 
pet * 
pick ~~ . ~ .. 
place --~ 
plant 1} * 
-~ {f, 
play -~ 
·* 
" ..... {(" .. x-- ~{-
point -~ 
pour ·:!-
pull ·:} -ll- ·:I- ~--
push ·!~ 
put 
* 
·:t- --:} 
* 
--~ -:~ 
·-
rain 
* 
~~ --~ .. 
raise 
reach 
* 
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ALPHABETICAL LISTI NG Ol~ VERBS ON THE VARIOU8 LISTS 
(continued) 
Verb Gates I.K.U. Clarke Ontario Minnesota B.U. 
-
read 
* * * 
·:t- -:t-
receive * 
rememb er 
rest * * 
ride •:t- ~~ * 
ring ·:t-
roll 
* 
-3~ * :! 
run ·:t- ·~ 
* * * 
~~ 
save * 
say 
* 
·:t- ·:!- * 
·:t-
* 
see .. ~
* 
-:} {~ 
* 
-'J, 
seem i~ 
send 
serve 
set 
* * 
sew * 
shake ·:t-
shine 
* 
show 
* * 
shut ~~ * 
sing 
* 
-~ ·:t- * '* 
sit -:t-
* 
·:f- -''-
" 
~E-
* 
skip 
* 
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ALPHABE1rIGAL LISTING OF VERBS ON THE VARIOUS LISTS 
(continued) 
Verb Gates r.K.u. Clarke Ontario Minne:;iota B.U. 
sleep ' "i~· -~ -:t- -:t-
snow * 
speak ·* 
spill --~ 
spin -~ ~-
stand 
* * 
-:t-
* 
start 
* ·* 
~::-
stay 
* 
.. ~ . 
* 
stick * 
stop •)} * 
-~ 
sweep ·~ 
swing * 
take 
* 
·:t-
* 
" ~(" 
* 
.... , 
· talk -~ 
taste -~ 
tear * * 
telephone * 
tell 
* * * * 
.. ~-
* 
thank · •)} -,(- * -',(- * 
think -!(- -:!- * -l!-
throw ")~ * 
t i e ~~ 
* 
i~ 
try 
* 
I 
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ALPHABETICAL LISTING OF. V'.2RBS ON THE VARIOUS LI STS 
( continued) 
Verb Gates I.K.u. Clarke Ontario Minnesota B.U. 
-
turn ~(' -~ ~- * 
use 
* 
... ~
wait 
* 
--~ -~ 
· walk 
* 
{~ 
* 
-~ 
* 
want 
* 
-~ -~ 
wash 
* * 
watch -~ 
* 
ii- * · 
wave -~ * 
wear 
wish ➔!- -:} -~ 
work 
* * * 
{~ 
wrap * 
write •;fa * 
-',!-
* / 
THE ESTABLISHED LIST* 
*Verbs Found in the Boston University Educati onal 
Clinic Word List, Pr e-Primer I, Pre - Primer II 
and Primer. 
am look 
ask make 
call open 
can play 
come put 
do read 
find run 
get say 
go see 
have sing 
help sit 
jump take · 
know tell 
like thank 
CHAPTER II 
INVESTIGATION OF VERB MEANINGS 
PART III 
PART III 
·~ MEANINGS 
The following list contains the 28 verbs and the mean-
ings selected for the study: 
...!!... 
1. John said, "I!!_ 6 years old. I~ going to 
school." 
2. ~- The earth,!!!. round. He,!.! in China. A 
child is loved by its mother. 
3. are. You ~ next. We ~ ready. They are 
waiting. We say: I ,!!!!, you !.!:,!, thou art I he 
is, she !,!, it is, we ~, you~, they~• 
ASK 
-
1. Ask as many questions as you like. Asl{ him how 
old he is. 
2. Ask for what you want. Ask Kate to sing. 
3. Nell asked ten girls to her party. 
4. She asked about our health and asked after you, 
too. 
CALL 
1. cry; shout; speak loudly. Hear them calling. 
2. speak to; give a signal to; arouse; 
seven o'clock. 
Call me at 
28 
3. command or ask to come. He called his dog 
away from the fight. 
4. to na me. The boy is called John. 
7 • . to make a short visit. Our pastor called 
yesterday. 
9. dema n d payment of. 
10. call for means order; demand; need; go and get 
11. call~ means appeal to. 
12. call £E_ means (1) bring to mind. (2)telephone 
to. 
CAN 
1. be able to. 
2. know how to. He~ read rapidly. 
3. have the right to. Anyone can cross the 
street here. 
4. may. You~ go at4 o'clock. 
COME 
1. One boy came; t h e other went. The train 
comes at noon. Snow comes in winter. Are 
you coming home 1_ 
2. come out means .( 1) be revealed or shown; ( 2) 
be offered to the public; (3) do one's part; 
(4) be introduced to society; make a debut. 
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DO . 
1. When you carry through to an end any action or 
piece of work , you do it. ~ your work well. 
2. act; behave. He did very well to-day. 
3. Do is used (1) to make what one says stronger. 
I do want to go. Do come, please. (2) to ask 
questions. ~ you li k e milk? (3J to stand for 
another word. My dog goes where I do. Nell's 
sist er walks just as Nell does. 
4. Do ~ met.ms wrap up. 
5. be satisfactory. That knife will do. 
FIND 
-
1. meet with; come upon. He found a dollar in 
the road. They found trouble everywhere. 
2. look for and get. Please ~ my hat for me 
3. get; get the use of 
4. reach; arrive at 
5. learn; discover. We found that he could not 
swim. Find out means discover. 
6. decide and declare. The jury found the man 
guilty. 
10. Find oneself. sometimes means le arn one•s 
abilities a nd h ow to mak e good use of them. 
ao l 
GE'T 
1. obtain. 
2. become. 
3. persuade; influence. Try to~ Jack to come, 
too. 
4. cause to be or do. Get the windows open. 
Mary got her work done. 
5. Some special meanings are: 
~ away, (1) go away. (2) escape. 
~ !,a, {1) go in. put in l3) arrive. 
(4) become friendly or familiar. 
get ill, (l) come down from or out of. 
(2) take o:rr. (3) escape. (4) help to es-
cape. (5) start. 
~.! £!!• (1) go up on or into. (2) put on. 
( 3) advance. ( 4) ~anage. ( 5) succeed. 
( 6) agree. 
ill£&• (1) go out. (2) take out. (3) go 
away. {4) escape. l5) help to escape. (6) 
become known. {7) publish. (8) find out. 
lli ~- (1) rec-over from. (2) overcome. 
~ together. ( l) bring together; meet. 
(2) come to an ~greement. Used in common 
talk. 
~ fil?,• (1) arise. He got fil?. at six o'clock. 
(2) stand up. (3) prepare. 
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...QQ_ 
8£,• Cars g_£ on the road. 
Does your watch 8£_ well? 
~he wheels g2, round. 
His work~ going 
well. Summer had gone. All my money is gone 
Some special meanings are: 
B.2. £Z, ll# pass. be guided by; follow. 
(3, be known by. 
82. into, ll) be contained in. (2) investigate. 
8..2. off, (lJ leave; depart. {2) explode; be 
fired. l3) happen; take place. 
~ 2!!, (1) go ahead; go forward. (2) manage. 
l3J behave • 
.5.2. out, (1) stop being; end. l2) go _ to parties, 
etc. (3) give sympathy. (4) go on strike. 
8£ ~, (1) look at carefully. (2; do again. 
{3) read again. l4) succeed. Used in common 
talk. 
g£ 3E,, (1) ascend; rise. (2) increase. 
let .5.2. (1) allow to escape. (21 give . up one's 
hold (3) give up. 
let oneself 8£, give way to one•s feelingsor 
desires. 
HAVE 
1. hold. I have a club in my hand. 
2. possess; own. He has a big house and farm. 
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A house has windows. She has no news of her 
brother. 
3. know; understand. She has you idea. 
4. be forced; be compelled. All animals have to 
sleep. He will have to go now because his work 
begins. 
5. cause \ somebody to do something or s.omething to 
be done). Please have the boy bring my mail. 
She will have the car washed for me. 
---
6. get; take. You need to have a rest. 
7. experience. Have a pleasant time. They~ 
trouble with this engine. 
a. allow; permit. Ann won't~ any noise -while 
she is reading. 
9. Have is used with words like asked, been, 
broken, done, or called to express completed 
action. He has eaten. She had gone before. 
I have called her. They !!.!1!. ~~her by 
Sunday. 
HELP 
1. Mother helps us. 
3. making better. The a \)ctor helped my sore 
throat 
4. give food to; serve wit h food. 
5. avoid; keep from. He cannot help going to 
33 
sleep. 
JUMP 
-
1. to spring from the ground; to leap; to bound. 
Our cat can jump to the table, off the table, 
across the path, etc. 
3. cau.se to .jump; as, to Jump a horse over a fence, 
to jump a child up and down • . 
4. give a sudden start or jerk. We often~ 
when a sudden sight, noise or touch startles us. 
6. some special meanings are: 
jumping~ mining claim, seize a mining claim 
after the owner has left it or lost claim to it. 
jump at (a chance, an offer, a bargain), accept 
it eagerly and at once. 
JE:!!e. ~ track, leave the rails suddenly. 
KNOW 
We know that 2 and 2 make 4. Dr. Jones does not 
guess; he knows. Do you know that girl? Do you 
know where she lives? How many kinds of birds 
do you know .? 
LIKE 
Boys like to play. Baby _likes milk 
- , 
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LOOK 
1. see; try to see; turn the eyes. Look at the 
pictures. 
2. look hard; stare 
3. search 
5. to face. The house looks to the south. 
6. seem; appear. Flowers ~ pretty. 
7. show how one feels by one's appearance. 
9. Some special meanings are: 
look after, attend to ; take care of 
~ alive, hurry 
look down£!!, despise. 
look for, expect 
look forward to, expect with pleasure. 
look!.!!_, make a short visit. 
look into, examine investigate. 
look .2E:_, (1) watch without taking part. · (2) re-
gard; consider. 
look oneself, seem like oneself; seem well. 
look out, be careful; watch out. 
look~, examine, inspect. 
look to, (1) attend to; take care of. (2J turn 
to for help. 
look .!:!E_, hunt up. 
look .!:!E. !£, respect 
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MAKE 
1. bring i nto being; build; form or shape; as, 
make a rag rug, a poem, a boat, a medicine. 
4. to put into condition for use; arrange; as, 
make the beds. 
5. get(a thing) started; as, to make a fire. 
6. · cause; bring about; as, to make a noise, to 
make peace. 
7. give; as, make room for me. 
to 
to 
8. pass(a law); decide that there shall be (such a 
law, rule, etc.). 
9. come to have; as, to~ a new friend. 
lo. cause to be or become; as, to make a room warm, 
make a . fool of oneself. 
11. become; turn out to be. She will~ a good 
teacher. 
12. come to; amount to. 2 and 3 make 5. That makes 
40 cents you owe me. 
13. count as; be counted as. This makes twice I've 
been in New York. I~ it 47. 
14. be; be the whole of. 
supper f'or us. 
Bread and milk will make a 
15. earn; gain; as, to make good marks, to make one' 
living. 
16 cause the succ ess of. One big deal made the 
young business man. 
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17. force to. Make brother stop hit t ing me. 
18. do; perform; as, to make a journey, make an 
attempt, make a mistake. 
19. reach, arrive at. Will the ship make har b or? 
20. reach or keep up a speed or. Some a-irplanes 
~ make a speed of 2u0 miles an hour. 
21. Some special meanings are: 
make away with, (1) get rid of. (2) kill. (3) 
steal. 
make believe, pretend. 
make out, (1) write out. (2) prove; try to 
prove. (3) understand. (4) see wi t h difficulty 
I can hardly make out what these letters are. 
(5)complete; fill out. We need two more eggs 
to make out a dozen. (6) get along, manage. 
~ ~' (1) alter; make different; as, to 
make~ a dress. (2) hand over possession of 
legally. The king made~ his kingdom to his 
little son. 
make time, go with speed. 
make .!:!E_, (1) put together; as, to make~ . cloth 
into a dress. (2) arrange; set up; as to make 
.!:!E. a story. l 4) put paint, powder, etc., on the 
face. (5) become friends again after a quarrel. 
(6) give or do in place of; as, to~~ for 
::bst time. (7) decide-to make up one's mind. 
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OPEN 
10. make or become open; as, to open a path through 
the woods. 
11. begin; as, to open debate. School opens in 
September. To open fire means to begin shoot-
ing. 
12. start or set up; as, to open a new store, an 
office, an account. 
13. spread out or unfold; as, to open a fan, a 
book or a letter. 
14. come apart or burst open; as a crack where the 
earth had opened. The clouds opened, and the 
sun shone through. 
15. Some special meanings are: 
open a personis eyes, make hi m see what is 
really going on. 
open ranks, separate, so that there is more 
space between man and man. 
open to, into, 2.£. ~' have an opening or 
passage. This door opens into the dining room. 
My window opens to the south. 
open~' open a way to; uncover, bring to 
notice. 
PLAY 
2. have fun; do something in sport; p erform. The 
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kitten plays with its tail. Jack played a joke 
on his sister. 
3. take part in ( a game). Children~ tag and 
ball. 
4. play against. Our team J2_layed t he sixth-grade 
· team. 
5. cause to play 
8. act; as, to~ the fool, to~ fair. 
10. move lightly. A breeze played on the waters. 
11. cause to a.ct or to move. The s~ip Ela::z:ed its 
light along the coast. 
13 .• . make music on an instrument; make give forth 
music; produce as music. 
15. act a part; act the part of. Maude Adams played 
Peter Pan. 
16. make believe; pretend in fun. Let's E.!!:l the 
hammock is a boat. 
17. act carelessly; do foolish things. Don't ~ 
with your pencil. 
18. · gamble 
20. Some special meanings are: 
play into the hands o:f ( a , person), . act so as to 
give hi m the advantage. 
PU11' 
1. place; lay; set; cause to be in some place or 
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position. I put sugar in my tea. Put away your 
toys • . Put on you ·r hat • 
2. cause to be in so me condition or relation. Put 
your room in order. Put -the question in writing 
The murderer was put to death • . 
3. express. The teacher puts things plainly. 
4. some special meanings are: 
puts ~, A ship puts out to sea., puts !!! to 
port, puts about to change its direction. 
put £I_, save for future use. 
put forth, grow; sprout; issue. 
put off, (1) lay aside; make wait. (2) go away; 
start out. 
~ ,2£, (1) take upon oneself. (2) pretend. 
put out, (1) extinguish; make an end to; destroy 
as, to put out a fire, to~ out onefs eye. 
(2) provoked or offended. 
put through, carry out succ essfully. 
put to _!i, force t _o a course; put in difficulty •. 
put~, (1) lay aside twork). (2) pack up or 
preserve (fruit). (3) build. (4) offer; offer 
£or sale. (5) give lodging or roo~ to. (6) get 
(a person) to do. 
put ~ with, bear w:i,th patience ', endure. 
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READ 
1. get the meaning of writing or print. We read 
books. 
2. speak out loud the words of writing or print. 
Please~ it to me. 
3. get the meaning of other things; understand. 
God reads men's hearts. The prophet reads the 
future. 
4. get the meaning of by the use of the finger 
tips. The blind girl reads special raised print 
by touching it. 
5. study. John is reading law. 
6. learn from writing or print. we read Qf heroes 
of other days. 
7. Show by figures, letters, signs, etc. The 
thermometer reads 70 -degrees. rhe tic k et _ reads, 
"From New York to Boston." 
8. give the meaning of; interpret. Silence is not 
always to be read as consent. 
1. 
2. 
Read between . the lines means find a meaning not · 
actually expressed in the writing or print. 
RUN 
move the legs quickly; go faster than walking. 
A horse can run faster than a man. 
go; move; keep going. 'l'his train runs from 
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I 
j 
!1 
to • Does your watch run well? 
--- ---
3. creep; grow; climb. Vines.!:!:!!! along the side of 
the road. 
4. flow. Blood ~ from a cut. 11'he childi s nose 
runs. 
5. spread. The color of the dress ran when it was 
washed. 
6. extend; stretch. Shelves ran around the walls. 
The · man ran a fence across the lot. 
7. get; become. The well ran dry in summer. Never 
run into debt. 
8. occur; be in action. A thought ran through my 
mind. 
9. sew by passing a needle in and out with even 
I 
stitches in a line. 
10. get past or through; as, to run a risk of taking 
cold. 
12. be a candidate for election. Mr. Smith will run 
for president. 
13. make run; as, to run a horse. 
14. make go; force; thrust. Tom ran his nose 
against a post. He ran a splinter into hiB 
hand. 
15. shape by melting; as, to run bullets in a mold. 
20. dropstitch; ravel. Silk stockings often run 
29. some special meanings are: 
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run down,(1) stop goin g or working. 'l'he clock 
-- -.----
has ru n down. (2) chase till caught. (3 ) 
speak evil against. 
run out, come to an end • 
.!:!:!!! out of, use up; have no more. 
!:E.£ through, (1) spend rapidly and foolishly 
l2 ) pierce. 
SAY 
-
Say 11Please i• and "Thank-you '! say your prayers. 
The Bible says to do good unto all men. It is 
hard to~ which dress is prettier. You can 
learn to d ance in,~, ten lessons. James said 
his say and sat down. 
1. look at; be aware of by using the eyes. See 
that black cloud. 
2. have the po wer of sight. The blind do not see 
3. understand. I s e e what you mean. 
4. find out. See what you can do for him. 
5. take car e ; make sure. Se e t h at the work is done 
prop e rly. See that you co me hom e e arly. 
6. have k nowledge or exp e rience of. That coat has 
seen hard wear. 
7. go with; attend; as, to see a girl home. 
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8. call on. I went to~ a friend. 
9. receive a call from. Mrs. Brown is too ill to 
see anyone. 
SING 
-
1. to make music with the voice. People sing in 
church. 
2. to mal-ce pleasan t; musical sounds. Birds sing. 
3. bring, send, or put by singing. Sing the baby 
to sleep. 
4. tell in poetry. 
5. make a ringing, whistling, humming, or buzzing 
sound. The tea kettle~• 
SIT 
1. I sit in a chair. My cat sits on th~ rug. 
2. seat, cause to sit. The woman sat the little 
boy down hard. 
3. sit on. He sat his horse well. 
4. "Still sits the schoolhouse by the road." •rhe 
clock has~ on that shelf for years. 
5. have a seat in an ass embly; be a member or a 
council; as, to ill in Congress. 
6. hold a session. The court~ next month. 
7. place oneself in a position for having one's 
picture made; pose; as to sit for a portrait. 
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8. press or weigh. Care~ heavy on his brow. 
9. 
10. 
11. 
perch. The b irds were sitting on the fence 
rail. 
cover eggs so that they will hatch ; brood. 
fit. The coat sits well. 
II 
I 
:1 
lay hold of. 
TAKE 
A little child takes its mother's 11 
hand in walking. 
2. seize; capture. Wild animals are taken in 
traps. 
3. catch hold; lay hold. 
4. accept. The man won't take a cent less for the 
car. 
5. receive. George~ first prize. 
6. win. 
7. get; have. Mr. Jones took a holiday. 
s. use; make use of. D1ck hates to take medicine. 
Take care not to fall. We~ a train to go 
to Boston. 
9. need; require. It takes ti me and patience to 
learn how to drive an automobile. 
10. choose; select. Take the shortest way home. 
11. remove. Please tak e the wastebasxet away and 
empty it • . If you take 2 from 7, you have 5~ 
12. go with. Harry likes to~ his dog out for a 
I. 
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walk. 
13. carr y. we~·take flowers to sick friends. 
14. do; make. ~ a walk. Please take my photo-
graph. 
15. feel. Mary takes pride in her school work. 
16. act; have e~fect. The vaccination did not take. 
17. suppose. I~ it you won't go to school 
18. 
19. 
since you feel sick • . 
regard; consider. Let us ~ an example. 
engage; hire; as, to take a cottage for the 
summer. 
·11; 
!1 
Ii 
I 
·I 
20. become affected by. Marble takes a high polish. I 
21. 
I take cold easily. I 
please; attract. The song~ the fancy of the 1 
public. 
23. Some special meanings are: 
take after, be like; resemble. Mary takes after !! 
her mother. 
~ down, {l) write down. {2) lower the 
pride or. 
~ .!!!,, (1) receive. (2) make smaller. 
understand. (4) deceive; cheat. 
take£!!, (1) leave the ground or water. Three I 
I 
airplanes took 2ft. at the same time. (2) I 
11 
Give 
a. funny imitation of. (Used in common talk.) I' 
take~, (1) engage; hire. (2) undertake to I 
I 
I 
I 
I 
I 
II 
i 
i 
I 
ii 
ii 
!I 
1i 
i• 
' 
deal with. (3) sho w great excitement, grief, ,1 
etc. ( Used in connnon talk. ) 
1. 
2. 
3. 
4. 
5. 
6. 
take to, (1) form a liking f'or. (2) go to. 
The cat took~ the woods and became wild. 
take~, (1) soak up, absorb. (2) make smaller. 
(3) begin; undertake. (4) pay off. (5J lift. 
TELL 
put in words; say. Tell us a story. Tell the 
truth. 
inform; tell to. 
the story. 
Tell us about it. Tell him 
-
make known. Don't tell where the candy is. 
recognize; know. Can you~ time? 
order; command. Do as I tell you. 
Count .; count oi::ie by one. The officer told off 
ten men for special duty. The nun tells her 
beads. 
7. have effect or force. Every blow told. The 
strain was telling on the man's health. 
Tell time means know what time it is by the 
clock. 
THANK 
Say "thank you" when so meone does you a favor. 
Helen thanked her teacher for helping her. 
I 
.I 
- 1 
I· 
I 
I 
I 
' 
I 
I' 
I 
II 
Have oneself to thank means be to blame. You 
have yourself to thank i you eat too much. 
CHAPTER II 
INVESTIGATION OF PRE-SCHO L DICTIONARIES 
'PART IV 
'i 'ABLE I 
FIRS'r PIC'rUR E WORD BuoK 1 
Verbs Illustrated 
brush 
draw 
drink 
jump-;.-
sew 
skip ~ 
sleep 
sweep 
swim 
tie 
walk 
wash 
wink 
work 
* verbs included on the 
established list 
1 wood, Frances E. ani F. Dorothy, First Picture r,.rord 
~, Racine, Wisconsin: Whitman Publishing Co., 1950. 
4. -,. 
ache 
aim 
ate 
bake 
bark 
bat 
beat 
beg 
bend 
blazes 
blow 
bow 
break 
burn 
buy-bought 
bounce 
call* 
catch 
clean 
TABLE II 
A PICTURE DICTIONARY FOR GHILDRENl 
climb 
crawl 
creep 
curls 
dance 
Verbs Illustrated 
fold 
gallop 
hang 
hatch 
hate 
deliver 
dig 
drank 
draw 
drive 
drop 
fall 
feed 
fee .1 
fight 
fill 
fix 
f'lew 
follow 
hit 
hold 
hop 
hug 
jump~-
kick 
kiss 
kneeling 
lace 
laugh 
lean 
march 
meet 
mix 
ope n -:i-
paint 
pant 
park 
pat 
pick 
piled 
pour 
press 
pull 
push 
race 
rain 
raise 
rake 
rap 
reach 
read-~ 
receive 
* verbs included on the established list. 
1 Watters Garnette and Courtis s. A., A Picture 
Dictionary for Children, New York: Grossett and Dunlap, 1939. 
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